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ABSTRACT 

This study aimed to investigate the perceptions of academic administrators regarding the role of 
innovative leadership styles in facilitating the implementation of hybrid learning at the university level, 
focusing on the leaders' contributions to adopting such styles for effective implementation. The recent 
pandemic prompted significant changes in the methodologies and frameworks of formal education, 
requiring the comprehensive application of hybrid learning to address the circumstances effectively. 
The qualitative study design involved targeted informants who were heads of departments chosen from 
several kulliyyahs at the International Islamic University Malaysia (IIUM) through purposive sampling. 
Data were collected through in-depth, semi-structured interviews. The accumulated data were then 
transcribed using thematic analysis, and themes were obtained to answer all the research questions. 
Research has demonstrated significant support for the specified leadership style in relation to the 
efficacy of hybrid learning. 
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1.0 INTRODUCTION 
Global educational systems have been significantly impacted by the coronavirus (Covid-19) pandemic, 
resulting in the near-total closure of institutions, universities, and schools. The Malaysian government has 
made the decision to temporarily close educational institutions in an attempt to stop the spread of COVID-
19 (UNESCO, 2020). As of January 12, 2021, around 825 million pupils were impacted by pandemic-
related school closures (Berita Harian, 2021). Over half of all students worldwide are impacted by the 
countrywide closures in 23 countries and the local closures in 40, according to UNICEF's (2021) 
monitoring. 
 
Shutdowns of higher education institutions affect not only students, teachers, and families but also the 
economy and society as a whole (Aristovnik et al., 2020). Most institutes responded to the closures by 
promoting the use of open educational resources and platforms that teachers can utilize to connect with 
students remotely and minimize disruptions to instruction, as well as distance learning programs 
(UNESCO, 2020). Higher education institutions have been driven by the circumstances to come up with 
creative ways to teach students in-person, but socially isolated, online, or in a hybrid style (Newlin, 2021). 
Furthermore, a new normal has emerged as a result of the Covid-19 pandemic, which has severely disrupted 
daily life and continues to have an influence on society in 2022. In order to maintain flexibility and 
resilience in unpredictable circumstances, organizational leaders have adjusted by putting strategies into 
place. Human resource departments have implemented hybrid work models in response to employee well-
being, aiming to protect workers from the pandemic, promote work-life balance, manage mental health 
issues, and reduce stress caused by difficult commutes. Accordingly, a positive work environment 
significantly enhances employee loyalty. This indicates that a conducive and supportive workplace helps 
retain staff (Brown et al., 2023). “Workplace happiness” positively influences employee engagement and 
enhances innovative work behaviour, which leads to higher productivity (Fadila et al., 2025).  
 
Hybrid learning is a combination of face-to-face and online learning (Niyomves et al., 2025). Due to its 
blending method, which combines the characteristics of both online and face-to-face situations, the hybrid 
format is also referred to as the best of both worlds (Lamport & Hill, 2012). Hybrid learning offers 
substantial benefits to students, teachers, and institutions when it is well-executed. The researchers found 
that learning outcomes were superior to those of traditional and in-person counterparts, and that blended 
learning courses were highly sought after because of their increased flexibility and convenience. 
 
Recent studies showed that hybrid learning has become the preferred method of teaching and learning in 
tertiary education institutions. Among the reasons is that hybrid learning provides better instruction and 
improves learning outcomes (Bakolo, 2024). Hybrid learning also provided flexibility and accessibility to 
students. This helps work-oriented or non-traditional students who cannot attend classes as usual, given 
their restrictions. Besides that, hybrid learning also proves to be cost-effective ( Wang, 2023), allows a 
more learner-centered pedagogy (Mohammadi et al., 2025), and can help reach a wider audience ( Wang 
et al., 2023).  
 
Given that the recent pandemic has caused a significant shift in the norms of daily life in general, it has 
also changed the approaches and designs used in formal education. This study necessitates the full 
implementation of hybrid learning to address the state of society, which is constantly terrified of contracting 
the infamous virus that could have deadly consequences. In order to positively impact the learning 
environment and structure through responding, making decisions, carrying out, and guaranteeing the 
efficacy of implementing hybrid education, the researcher was motivated to gain a thorough understanding 
of the field of educational administration regarding the role and components of innovative leadership style 
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in proactively responding to the dire situation mentioned. Such leadership qualities are thought to be 
somewhat necessary while facing the new issues that have affected and continue to affect the world. 
Additionally, the literature on this particular topic is sparse and limited; therefore, without being arrogant, 
our study would help to partially close the gap in the field. 
 
The aim of this study is to investigate how innovative leadership influences academic administrators' 
management of hybrid learning during Covid-19.  
 
2.0 LITERATURE REVIEW 
 
2.1 LEADERSHIP 
Leadership is an area of study or a skill that covers an individual’s, group’s, or organization’s ability to 
lead, influence, or direct other people, groups, and organizations. In an academic setting, the notion of 
leadership, which was once thought to be the exclusive domain of those in positions of power, has 
significantly changed in the modern era. It is now widely acknowledged that influence is a complicated, 
dynamic, and socially created process (Uhl-Bien, 2021). This overview of the literature summarizes the 
most recent studies on leadership, tracking the development of its prevailing theories, analyzing the crucial 
role of context, investigating the rise of shared and ethical leadership models, and suggesting future lines 
of inquiry. This review's main argument is that, in the twenty-first century, effective leadership is more 
about fostering psychological safety, adaptability, and a sense of shared purpose inside complex 
organizations than it is about using formal authority. 
 
Leadership has been researched in relation to various traits (Kirkpatrick et al., 1991), contextual interaction, 
function, and behavior (Goldsmith, 2016), power, vision, and values (Richards & Engle, 1986), 
intelligence, and charisma, among others (Chin, 2015). It has long been believed that effective leadership 
is essential for the administration of any organization, regardless of its size. (Irma et al., 2021). 
 
2.2 ROLE OF EDUCATIONAL LEADERS IN MALAYSIA'S TERTIARY EDUCATION 
Educational leaders oversee, plan, coordinate, and execute structures to carry out an educational system by 
merging human and material resources (Connolly et al., 2017). In Malaysia, the role of educational leaders 
in tertiary education is shaped by several key frameworks and trends. Educational leaders in Malaysia's 
tertiary education are influenced by the Malaysia Education Blueprint (Higher Education) 2015-2025, the 
Fourth Industrial Revolution (IR 4.0), Global Ranking and Internationalisation, the post-pandemic shift, 
and the financial stability of the institution.  
 
Educational leaders in Malaysia's tertiary education are expected to establish a compelling vision that 
corresponds with national goals and global trends. They must navigate their institution through rapid 
change, often changing traditional academic structures into agile, innovative establishments. According to 
a recent study, the successful implementation of the MEB-HE's strategic changes in Malaysian public 
institutions is closely related to good leadership. The study highlights the need for leaders to take on the 
role of "change agents" in order to promote an innovative culture and get beyond opposition in academic 
institutions (Wan et al., 2020). 
 
Educational leaders have a responsibility to ensure the quality of education and to instigate innovation in 
the field. This entails transcending conventional curricula to develop programs that are industry-relevant, 
interdisciplinary, and incorporate digital skills. Post-pandemic era research highlights that educational 
leaders in Malaysia's tertiary education can now be considered as “digital learning architects.” Their role 
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is essential in institutionalising the blended learning models that arose during Covid-19. It is their duty to 
ensure that the learning models are pedagogically sound and sustainable, rather than reverting back to 
purely traditional methods (Daud & Harun, 2014). 
 
Educational leaders in Malaysia's tertiary education sector act as the drivers of research, innovation, and 
commercialization. The reputation of a university and funding are heavily linked to its ability to produce a 
high amount of impactful research. Leaders are required to create a supportive research ecosystem, which 
is achieved by attracting grants, fostering high-impact publications, building research clusters, and 
incentivising knowledge transfer and commercialization. A 2023 study on research productivity in 
Malaysian research universities found that leadership support was the most significant factor. This 
encompasses offering seed financing, diminishing administrative teaching responsibilities for active 
researchers, and fostering a collaborative and supportive research environment (Daud & Harun, 2014). 
 
2.3 INNOVATIVE LEADERSHIP 
The cornerstones of innovative leadership are a distinct leadership style that explicitly focuses on catalyzing 
and sustaining innovation at every organizational level. Innovative leadership moves beyond merely 
managing change to actively creating it by developing cultures, structures, and processes that 
systematically generate new and useful ideas (Garcia-Morales, Jiménez-Barrionuevo, & Gutiérrez-
Gutiérrez, 2022).  
 
Innovative leadership is not a single theory but an integrative construct that blends elements from 
transformational, servant, and authentic leadership paradigms and directs them explicitly toward the goal 
of innovation. It is defined as: "The ability to influence and motivate followers through a shared vision, 
while creating a climate of psychological safety, intellectual stimulation, and strategic support that is 
conducive to the generation, promotion, and implementation of new ideas, products, processes, or services" 
(Hansen & Pihl-Thingvad, 2019, p. 45). 
 
Innovative leadership is more suited than other styles for three primary reasons. First, the phases of 
innovative leadership include (1) ideation, (2) assessment, and (3) execution. According to the 
administrators in control, the educational system may therefore differ in style depending on the location, 
time, facilities, and other elements. Due to the lack of standardization in the system, academic 
administrators will have a great chance to experiment and determine what works best for their institutions. 
 
The second is that the framework is creative and does not solely concentrate on administrators or upper 
management. Individual and team creativity are the two categories into which the innovative leadership's 
creativity is divided. As each member's inventiveness develops, this could support the organization's further 
progress. The team has little opportunity to become innovative under charismatic and transactional 
leadership, as the leader must make all the decisions alone. The fundamental tenet of both leadership 
philosophies is that possessing ideal leadership traits is a must for success, even though the team may have 
had a little more opportunity under transformational and visionary leadership, as they collaborated on ideas. 
 
 
2.4 HYBRID LEARNING 
A form of education known as hybrid learning combines online learning resources and opportunities for 
online engagement with conventional in-person classroom instruction. It involves the teacher's and the 
student's physical presence in addition to a certain amount of student autonomy about time, location, path, 
or pace (Friesen, 2012). The primary distinction from "technology-enhanced" courses is that the online 
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elements are intended to supplant a substantial amount of in-person attendance, resulting in an integrated, 
restructured educational experience (Graham, 2019). 
 
The COVID-19 pandemic served as a significant motivator, necessitating a swift and widespread adoption 
of hybrid models worldwide. Prior to the pandemic, hybrid learning was frequently seen as an innovative 
option; subsequent to the pandemic, it has evolved into a prevalent expectation and a strategic necessity for 
numerous institutions (Hodges et al., 2020). This transition has elevated hybrid learning from a marginal 
teaching method to a fundamental element of institutional resilience and educational accessibility. 
According to recent research, hybrid models are now ubiquitous, moving from emergency remote 
instruction to more carefully planned and sustainable ecosystems (Müller & Wulf, 2022). 
 
2.5 THEORETICAL FRAMEWORK 
In this discussion, innovative leadership is used to comprehend the efficacy of hybrid learning. By 
integrating various leadership philosophies, innovative leadership inspires others to develop original 
concepts, products, and services. In the application of innovative leadership, the inventive leader is essential 
(Gliddon, 2006). As an organizational development strategy, innovative leadership can assist a group or 
organization in achieving its goals. Entities must be innovative in their thinking when it comes to new 
technologies and processes to sustain ongoing success and remain competitive (McEntire, 2011). 
 
Understanding the idea of innovation is a prerequisite for understanding what innovative leadership 
comprises. According to the literature, it can be characterized as new concepts for workable products that 
are put into practice, despite the fact that there is much disagreement over how to define it (Hunter & 
Cushenbery, 2011). It is broken down into three phases, each of which is iterative and dynamic:  

1. Generation of Ideas  
2. Assessment  
3. Execution 
 

As an inventive leadership model, a multilevel procedure model of innovation has been proposed, which 
employs both direct and indirect leadership on the aforementioned innovation processes to improve the 
innovation process (Hunter & Cushenbery, 2011). In this paradigm, indirect leadership impacts both team 
(evaluation phase) and individual (creation phase) creativity (see Figure 1). Both organizational innovation 
(in the implementation phase) and team creativity (in the evaluation phase) are directly impacted by 
leadership. The individual creativity (generation phase) box in the model illustrates how a person generates 
and presents fresh ideas to their team. The team's process of refining and adjusting that concept to the point 
of creating formalized sketches, simulations, or prototypes is shown in the team creativity (evaluation 
phase) box. The organizational innovation (implementation) box illustrates the testing, evaluation, and 
potential mass production of prototypes, sketches, or simulations. 
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Figure 1: Model of Direct And Indirect Leadership Influences on The Process of Organizational Innovation 

 
3.0 METHODOLOGY 
The data for this study were collected using qualitative research methods. The qualitative method was 
selected because it is effective in capturing the in-depth views of the phenomenon. The data was obtained 
through semi-structured interview sessions. A semi-structured interview is chosen because it facilitates an 
open yet guided discussion with industry professionals (Kallio et. al. 2016). This allows researchers to 
study predetermined topics while being flexible enough to dig deeper based on the sample’s responses.  By 
focusing on the perspective of academic leaders, it can capture the complexity of the situation and provide 
insights that are often overlooked in quantitative research. Open-ended questions were used in the interview 
sessions. The instruments for the interview were reviewed by an associate professor from the Faculty of 
Education in IIUM. The samples of the study were five academic administrators from the International 
Islamic University of Malaysia (IIUM). Data saturation was achieved after 5 samples were interviewed. 
Purposive sampling was used in the selection process for the participants. This method was chosen to select 
samples that are data-rich. The sample size of five was deemed adequate based on the principle of data 
saturation. The samples are academic leaders who have held positions such as Dean, Deputy Dean, Program 
Leader, and Course Coordinator. All of the samples are senior lecturers who possess more than 10 years of 
experience. Figure 2 provides the background information on the samples, including their positions and 
length of service. To ensure the anonymity of the samples, their names were hidden, and a label was 
assigned to each sample. 
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Samples  Position  Length of Service 
Associate Professor A Dean 15 years 
Associate Professor B Head of Department/Former 

Dean 
20 years 

Dr. S Program Leader 10 years 
Dr. J Program Leader 11 years 
Dr. M Program Leader 13 years 

Figure 2: Samples’ Details 
 
Before the data were collected, consent and permission were obtained from the faculty to conduct the 
interview. The consent form was given to the samples before the interview.  
 
 
 
 
 

Figure 3: Data Collection Process 
 
4.0 RESULT AND DISCUSSION 
This segment presents the analysis of interview findings, summarizing key themes on the role of innovative 
leadership in affecting the application of hybrid learning. This study addressed the following research 
questions in order to fill in the gaps left by other studies that had already talked about the concerns: 

1. How does innovative leadership affect the effectiveness of the implementation of hybrid 
learning? 
2. Why is innovative leadership important in the mentioned implementation? 
 

4.1 FINDINGS 
After the data were transcribed and analyzed using thematic analysis, two themes were identified, along 
with five sub-themes.  
 

Research Question 1: How does innovative leadership affect the effectiveness of the 
implementation of hybrid learning?  
Theme 1: Leader creativity enhances the hybrid learning implementation  

Sub-theme (a): Facilitating the complexities of the new learning environments  
Sub-theme (b): The flexibility for the lecturers  

Research Question 2: Why is innovative leadership important in the mentioned implementation?  
Theme 2: Changes in education style  

Sub-theme (a): The evolution of educational settings  
Sub-theme (b): Willingness to welcome something new  
Sub-theme (c): Highlighting the temperament of openness  
 

RQ 1: How does innovative leadership affect the effectiveness of the implementation of hybrid 
learning?  
 
4.1.1 Theme 1: Leader’s creativity enhances the hybrid learning implementation  
The first theme covered the creative leadership component that would improve the adoption of hybrid 
learning. Three out of five respondents agreed on this notion.  

Interview 
session 

Data were 
transcribed 

Data were 
analyzed using 

thematic analysis 

Themes were 
generated  
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Informant #L1/DU14 said:  
“If we want to make sure that hybrid learning might have an impact on 
the students, the lecturer must be creative. Kalau lecturer tu tak kreatif, 
macam mana student nak bagi attention dalam kelas online? (If the 
lecturer is not creative, how would students want to pay attention in 
online classes?) So, a creative lecturer or someone with this innovative 
leadership style might have an impact on the whole class and the 
management of hybrid learning.” 
 

Informant #L3/DU10 said:  
“Due to the fact that innovative leadership focuses on the mindset and 
approaches to appeal to everyone involved in an organization to produce 
creativity, let it be ideas, products, or services, thus hypothetically if a 
concept prioritizes honing in the elements that are assumed to be need to 
address the situational demands, obviously, through innovative 
leadership it will be more effective in comparison to the other.” 
 

While informant #L4/DU12 said:  
“It can be said that innovative leadership might give a new vision in 

hybrid learning, as the leadership involves a creative element as the core 
of the style. I always believe that an educator, on whatever level, should 
be creative in the classroom. Furthermore, with the hybrid learning 
condition nowadays, it should be compulsory for the lecturer to be more 
creative.” 
 

4.1.1.1 Sub-Theme (1a): Facilitating the complexities of the new learning environments  
They also emphasized the fact that the aforementioned execution will expedite the complexities of the new 
learning environment. 
 
Informant #L1/DU16 said:  

“As a lecturer, we must admit that online learning, or hybrid learning, is 
the new learning system that needs to be facilitated by the lecturers. 
Innovative ways and creative ways of thinking might help the lecturers in 
facilitating the learning process.”  

 
Informant #L3/DU10 said:  

“Innovative leadership will be more effective in comparison to the other 
end of the spectrum of perpetuating a certain classical or traditional 
approach, which perhaps are seen as not facilitating the complexities of 
the learning environments that are dynamically changing, specifically in 
the domain of technological usage.” 
 
 

4.1.1.2 Sub-Theme (1b): The flexibility for the lecturers  
Several informants mentioned the flexibility for the lecturers.  
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Informant #L1/DU20 said:  
“The university had given us the flexibility in our own ways of conducting 
classes. This helps us a lot in planning our own style of hybrid learning 
as the lecturer can use whatever method as long as the learning happens 
following the course outline.”  

  
Informant #L4/DU14 said:  

“While the hybrid learning is new, it is important to have the freedom of 
choosing ways of teaching in this new method of teaching. And yes, in this 
university, we were given the option whether to make the class 
synchronous or asynchronous. We can also select the software we want to 
use, such as Zoom, Google Meet, or Microsoft Teams. It all depends on 
the lecturer's choice, which is good for us to pick the one that we are 
familiar with.” 
 

RQ2: Why is innovative leadership important in the mentioned implementation?  
 
4.2.2 Theme 2: Changes in education style  
Four out of five respondents concurred that the shifts in educational approaches make innovative leadership 
crucial. 
 
Informant #L2/DU18 said:  

“As educators, we must admit that this time around of education is 
different than before. We cannot conduct the class in the same way as 
before. We needed a new strategy, a new method to handle this type of 
learning. Hence, the innovative leadership might be the answer for us.”  
 

Informant #L3/DU20 said:  
“I think innovative leadership is essential in this matter because the 
orientation of hybrid learning is on the basis of creativity, acceptance of 
technological development and change, and most importantly, the social 
and environmental shifts in the evolution of educational settings.”  
 

Informant #L4/DU16 said:  
“What we can say is that the changes in education have already happened. 
So, it’s up to the educators for them to work their way within these new 
settings. And right now we are still facing the pandemic, so innovative 
leadership might suit us.”   
 

Informant #L5/DU26 said:  
“Innovative leadership is always related to the critical situation. We can 
say that right now is a critical situation.” 
 

He #L5/DU28 then added:  
“Almost all of the administration cannot conclude which type of way to 
handle the current situation. So, adopting this leadership style can at least 
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help us in solving the problem and deciding what the best for each own 
situation.” 
 

4.2.2.1 Sub-Theme (2a): The global evolution of educational settings  
They also discuss the evolution of educational settings, which affects both Malaysia and other countries.  
  
Informant #L3/DU20 said:  

“…most importantly, the social and environmental shifts in the evolution 
of educational settings.” 
  

Informant #L4/DU18 said:  
“We cannot ignore the evolution of educational settings; it happens 
globally. If we still stick to the old mechanism and traditional way of 
education, universities in our country will be left out as other overseas 
institutions already have several steps changes in front of us.” 
 

4.2.2.2 Sub-Theme (1b): The flexibility for the lecturers  
Several informants also noted that the foundation of educational advancement must correspond with a 
willingness to explore anything new.   
 
Informant #L2/DU20 said:  

“Changes happen, this is the new norm. With the IR 4.0, educators must 
welcome something new. It seems this leadership style is in line with the 
future of education.” 
   

Informant #L3/DU22 said:  
“With due intelligence having the propensity to appreciate creativity and 
the willingness to welcome something new, and… then obviously looking 
from the opposite end of things, that is being adamant to perpetuate the 
classical style of the learning setting would be assumed to hinder or slow 
down the progress of the implementation for hybrid learning.” 
 

4.2.2.3 Sub-Theme (2c): Highlighting the temperament of openness  
Two of them mentioned the point of openness.  
 
Informant #L3/DU22 said:  

“It seems like innovative leadership is highlighting the temperament of 
openness.”  
 

Informant #L5/DU32 said:  
“A lecturer who doesn’t communicate or discuss with the students can be 
categorised as selfish. As a good educator, we should be more open to 
discussion. For the time being, a lot of the decisions should be made 
together with the students to facilitate them in learning. So, yes, the 
openness quality should be within someone with the title of educator.” 
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5.0 DISCUSSION AND CONCLUSION 
This research seeks to explore the influences of innovative leadership on educational leaders in the 
management of hybrid learning. The subject of this study was how creative leadership influences the 
implementation of hybrid learning. Identifying the reasons why innovative leadership is essential for the 
aforementioned implementation was another objective. 
 
5.1 DISCUSSION OF THE FINDINGS 
Critical expected findings that aligned with the conceptual framework were seen as a result of the study's 
research questions. There is little literature on academics' perspectives on the innovative leadership 
influence of educational leaders in managing hybrid learning at the beginning of the study. However, after 
conducting the study, it was found that the results support several key themes. 
 
5.1.1 RQ1: How does innovative leadership affect the effectiveness of the implementation of hybrid 
learning? 
The majority of the informants emphasized how innovative leadership's creative component influences how 
well hybrid learning is implemented. As stated by Roqobih et al. (2019), in the fourth industrial revolution, 
learning can occur anywhere and at any time, necessitating the application of creative thinking. We can 
therefore draw the conclusion that a leader must possess creativity in order to pursue more successful hybrid 
learning. 
 
While welcoming innovative teachers is a great place to start, it is insufficient to foster innovation 
throughout the organization. Being adaptable is one of the most active roles that leadership must play to 
achieve this. Hughes (2025) asserts that forward-thinking executives prioritize both short-term success and 
long-term objectives. Innovation-driven leaders move swiftly. Indeed, the study found a direct association 
between the level of innovation and execution speed, with the top 10% of quickest leaders also ranking in 
the top 1% for innovation effectiveness. Organizations that place a high priority on innovation are more 
inclined to embrace leaders who exhibit the traits and behaviors mentioned above. 
 
5.1.2 RQ2: Why is innovative leadership important in the mentioned implementation? 
Without fully present leadership, innovation cannot succeed at the organizational level. The element of 
modifications in teaching style is primarily highlighted by the informants. This is similar to Richard (1992), 
an American organizational theorist and professor of management, who argues that organizations must 
remain open to ongoing innovation in order to thrive, as change is now commonplace in today's world. 
Therefore, in order to succeed in hybrid learning, leaders are advised to embrace innovative leadership. 
There are structural and motivational aspects to being open to new experiences (McRae, 2004). Individuals 
who are highly open are more inclined to engage in self-reflection and actively seek out novel experiences. 
Given that hybrid learning is relatively new in Malaysia, educators and leaders should be open-minded. 
Due to their structurally flexible way of thinking, individuals can create new connections between 
seemingly unrelated concepts. Conversely, closed individuals feel more comfortable in familiar and 
comfortable settings, which makes the hybrid learning approach less suitable. 
 
5.2 IMPLICATIONS 
The study's conclusions can be applied to expand the usage of hybrid learning in higher education. One of 
its essential implications is gaining a comprehensive understanding of the role and components of 
innovative leadership styles in proactively responding to the current situation to positively impact the 
learning environment and structure through responding, making decisions, implementing, and ensuring the 
efficacy of hybrid education. 
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Many different groups can benefit from this research, especially individuals who are curious about how 
higher education functions in society or within an organization. These include the following: 

a. Policymakers in higher education can enhance their institutional hybrid learning practices by 
using the study's findings. Institutional or administrative policies can be used to implement the 
idea of hybrid learning.  

b. New themes and ideas in hybrid learning may be supported and understood by higher education 
stakeholders who want to improve university environments for hybrid learning.  

c. One strategy for bringing about constructive change in Malaysian higher education settings is 
hybrid learning, especially when it comes to the issue of new norms in areas where events 
similar to Covid-19, such as natural disasters, pose a threat to people's lives. 

d. Higher education leadership seeking a hybrid learning model, the importance of innovative 
leadership in hybrid learning, the challenges and expectations of hybrid learning, and 
suggestions to enhance hybrid learning can support and comprehend emerging themes and sub-
themes of hybrid learning. 
 

5.3 RECOMMENDATIONS  
Since the current study focuses only on the extent of hybrid learning deployment in higher education at 
IIUM, it would be beneficial for future research to broaden this study and set additional boundaries to 
realize the significance in a broader domain that can be justified for all Malaysian higher education 
institutions. The study's conclusions lead to the following recommendations: 
 

a. Advice for academic leaders on how to implement innovative leadership in hybrid learning. 
Most informants concurred that the hybrid learning environment is ideally suited for 
innovative leadership.  

b. Advice for academic administrators and lecturers on the foundation of hybrid learning that 
will be used, since different institutions may employ various learning strategies based on the 
circumstances and students.  

c. It is advised that the government take the initiative to provide technology, particularly 
internet connectivity in some areas, as this is crucial for the implementation of hybrid 
learning. 

d. Higher education institutions are recommended to establish a support group and guidelines 
for teachers and students to help those who are unable to keep up with the technological 
advancements in the hybrid learning process. 

e. Suggestions for how students and learners should change the way they think about hybrid 
learning as the way that higher education in Malaysia would be conducted in the years to 
come. 

 
 
5.4 CONCLUSION  
Investigating academics' perceptions of educational leaders' creative leadership influence in hybrid learning 
management was the aim of this qualitative study. The study was effective in raising the awareness of 
academic administrators regarding the need for creative leadership in implementing hybrid learning. 
Additionally, it is evident that the creative component of innovative leadership is crucial to hybrid learning 
management.  
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The results of the study are detrimental in providing educational leaders in Malaysian universities with a 
framework to develop alternatives to teaching and learning during a crisis. Although Covid-19 is unlikely 
to happen again in the near future. Other occurrences, such as natural disasters, could halt the teaching and 
learning process. This is made more relevant by the frequent occurrence of floods in Malaysia, which halt 
several universities on the east coast of Malaysia every year.  
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